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The Rhode Island Model

Educator Evaluation System
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Effective teachers in every classroom e« Effective leaders in every school
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"~ Qverview

ﬂhis presentation will: \

Provide an overview of how and why the Rhode Island Model
Educator Evaluation System was designed.

Explain how the Rhode Island Model will be implemented gradually
over the 2011-2012 school year.

Guide you through the major components of the Rhode Island
Model, including effectiveness ratings in professional practice,
professional responsibilities and student learning.

Help you understand how the final effectiveness rating for teachers
\and administrators is calculated. /
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The Rhode Island Model: Overview ]

Gradual Implementation
Measuring Effectiveness: Professional Practice

Measuring Effectiveness: Professional
Responsibilities

Measuring Effectiveness: Student Learning

Calculating the Final Effectiveness Rating
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@ The Rhode Island Model: Made in Rhode Island

More than 100 educators representing
Educators 23 districts and organizations
| developed the content

Six working groups designed the major
components of the system.

Working Groups

a1

&~ S The Advisory Committee for Educator
Advisory Committee!  Evaluation Systems (ACEES)
TP AS. reviewed and commented on the
content.

All components of the Rl Model meet the requirements set
forth in the RI Educator Evaluation System Standards,

adopted in 2009.



@ What does the Rhode Island Model accomplish?

Emphasizes Designed by
professional growth Rhode Island educators Builds a common
and continuous vision of educator
improvement of all quality throughout
administrators and the state
teachers
The Goal:

Effective teachers

In every classroom

Effective leaders
in every school

Evaluations that are

fair, accurate and Allows us to recognize and learn Field-tested and

consistent, based from our most effective teachers continuously
on multiple and administrators improved
measures
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Traditional Approach

Limited focus on professional
development of teachers and
administrators

professional practice

Rare conversations about N

Infrequent and inconsistent
classroom observations

Student learning not a factor
In educator effectiveness

Improving the way we support education professional S

/ The Rhode Island Model\

* Focus on job-embedded
professional development

» Regular evaluation
conferences

* Regular observations with
feedback

« Student learning data used

to set measurable learning
\ goals /




All Rhode Island students ready for success in care ers, college
and life




A continuous cycle of improvement

Teachers and
leaders self-
assess

Teachers and
leaders set
goals

Targeted
support and
development

Observation Teach and

and detailed
feedback lead schools
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Educators and their
evaluators work together to
identify strengths and areas
for development

Evaluators provide ongoing
feedback and help identify
targeted development
opportunities to increase
effectiveness

Teachers and leaders
constantly self-assess and
reflect on performance



@ Evaluations will be based on many sources of inform ation

Knowledge and skills that impact student learning, as
defined by the RI Professional Teaching Standards and
the RI Educational Leadership Standards.

Professional
Practice

Contributions as a member of the school/learning
Professional community, as defined by the RI Professional Teaching
Responsibilities  Standards, Rl Educational Leadership Standards and
RI Code of Professional Responsibilities.

Contributions to student progress toward academic
goals and learning standards, combined with (where
applicable) results from the Rl Growth Model (for
teachers and administrators with students in grades 3-7
in NECAP-tested subjects).

Student
Learning

Individual ratings in each of these components will be combined
to produce a final effectiveness rating of:
Highly Effective, Effective, Minimally Effective, or Ineffective.
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@ Evaluators are instructional leaders

Evaluators Evaluators for School-based
for Teachers Administrators

Principal or Assistant Principal

* Participate in all evaluation conferences

» Gather evidence about teacher’s
performance

» Review student data and evidence of
student progress on a class level

* Sign off on student learning objectives,
assessments and Professional Growth
Goals

 Provide ongoing, regular feedback to
teacher

» Conduct classroom observations

» Assign final effectiveness rating

Superintendent or de sighee

* Participate in all evaluation conferences

» Gather evidence about an
administrator’s performance

» Review student data and evidence of
student progress on a school level

* Sign off on school-wide student learning
objectives, assessments and
Professional Growth Goals

 Provide ongoing, regular feedback to
administrator

» Conduct school-based observations

* Assign final effectiveness rating



Observations of classrooms and the school in action are
important to the process.
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The Rhode Island Model revolves around a regular, c

cycle of professional feedback and growth.

Evaluation and Development Process

G
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Sept.-Mid Oct.

Jan.-Feb

Goal-Setting
Conference

e Self-assessment

» Set professional
growth goals &
create
professional
growth plan

» Set student
learning
objectives

Mid-year
Conference

Discuss
professional
growth plan

Reuvisit student
learning
objectives

Deliver feedback
on performance
to date

Year-end
Conference

Discuss
professional
growth plan

Deliver feedback
on performance
for entire year

Final evaluation
rating assigned

-~
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Ongoing feedback based on multiple classroom observ
data collection and targeted development activities

ations,

ontinuous




The Rhode Island Model: Overview

Gradual Implementation ]

Measuring Effectiveness: Professional Practice

Measuring Effectiveness: Professional
Responsibilities

Measuring Effectiveness: Student Learning

Calculating the Final Effectiveness Rating
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@ What does implementation look like for teachers in 2011-20127

Component Gradual Implementation Full Implementation

Observations At least 1 formal observation and 1 informal At least 1 formal and 3-6
observation (2 total)* informal observations

Professional goals | Atleast 1 At least 3
Student learning At least 1 2to4
objectives
Conferences 3 Evaluation Conferences between the teacher and evaluator
Growth model Rating begins in 2012-2013 school year. Not applicable in 2011-2012.
rating
Final Effectiveness | Evaluators will combine Professional Practice, Professional Responsibilities and
Ratings Student Learning Objectives ratings to calculate a final effectiveness rating.

*Additional observations should be included if needed
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@ What does gradual implementation look like for admi nistrators?

Component

Gradual Implementation

Full Implementation

Observations

At least 3 school visits
(mix of brief and long visits)*

At least 4 school visits
(mix of brief and long visits)

Professional goals | Atleast 1 At least 3

Student learning At least 1 2to4

objectives

Conferences 3 Evaluation Conferences between the administrator and evaluator
Growth model Rating begins in 2012-2013 school year. Not applicable in 2011-2012.
rating

Final Effectiveness
Ratings

Evaluators will combine Professional Practice, Professional Responsibilities and
school wide Student Learning Objectives ratings to calculate a final effectiveness

*Additional school visits should be included if needed




Training and support provided to all districts and

schools

Field testing
Initial training in all districts

Gradual implementation in most districts
Full implementation in selected districts
Sadals3sll - Continued training and support for all districts

Spring 2012

* Full statewide implementation
» As-needed training and support in all districts
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y“;The system will be implemented in 2011-2012, forin  formation
and development

Educator System Design Svstermn In Use* First Year of
Type and Testing y Baseline Data

Teachers June 223?1_ June September 2011 September 2012

School-based June 2010 — June

Administrators 2011 September 2011 September 2012

Support

: School Year 2011-12  September 2012 September 2013
Professionals

District

) School Year 2011-12  September 2012 September 2013
Administrators

* While the system is in use, RIDE will study the Model, continue to gather
feedback and use available information to make improvements.




The Rhode Island Model will promote a culture focus  ed on
excellence

Educator Teachers and administrators set professional
development growth goals and receive support toward that goal.

Regular Administrators and teachers receive feedback on
observations observations.

: Teachers and administrators meet with evaluators
C?en:éiju;éa/e three times a year to evaluate progress and
needed support.

Measurable Each teacher and administrator sets measurable
objectives student learning objectives.

School communities work together to build
Accountability collaborative school culture focused on student
learning
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The Rhode Island Model: Overview

Gradual Implementation

Measuring Effectiveness: Professional Practice

Measuring Effectiveness: Professional
Responsibilities

Measuring Effectiveness: Student Learning

Calculating the Final Effectiveness Rating



For administrators, the Professional Practice Rubri C
measures leadership

Qministrator Professionam

Practice Components:

» Mission, vision and goals
e Learning and teaching
e Organizational Systems

« Community

\_ /




@ Example: Administrator Professional Practice Rubric

1A. Establishes and maintains school mission, visio n and goals that

set clear and measurable high expectations for all students and
educators.
Exemplary Proficient Emerging Unsatisfactory
Meets high, Establishes and Establishes Student outcome
measurable goals pursues high, student outcome and educator goals
for student measurable goals and educator goals, | are weak, stated
outcomes and for student but they are not and forgotten, or not
educator outcomes and adequately aligned with district
development that educator pursued, or are priorities or based
are aligned with development that poorly aligned with on the analysis of
district priorities and | are aligned with district priorities or multiple sources of
based on the district priorities and | not based on the information
analysis of multiple | based on the analysis of multiple
sources of analysis of multiple | sources of
information sources of information
information




'/ For teachers, the Professional Practice Rubric meas
effectiveness of instruction

ures the

Practice Components:
e Planning and preparation
« Classroom instruction

e Classroom environment

improvement

T/eacher Professional \

 Assessment, reflection and

/
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@ Example: Teacher Professional Practice Rubric

1B. Evaluates, selects, and accesses appropriate se
resources and curricular materials that ensure stud

the curriculum

rvices,
ents engage with

Exemplary

Proficient

Emerging

Jnsatisfactory

Carefully and
deliberately evaluates,
selects, and accesses
a wide range of
appropriate curriculum
materials (e.g. texts,
manipulatives),
resources (e.g.
technology, guest
speakers), and
services (e.g.
vision/hearing
screening, dual
enrollment) that
ensure students
engage with the
curriculum

Evaluates, selects,
and accesses
appropriate curriculum
materials (e.g. texts,
manipulatives),
resources (e.g.
technology, guest
speakers), and
services (e.g.
vision/hearing
screening, dual
enrollment) that
ensure students
engage with the
curriculum

Inconsistently
evaluates, selects,
and accesses
appropriate curriculum
materials (e.g. texts,
manipulatives),
resources (e.g.
technology, guest
speakers), and
services (e.g.
vision/hearing
screening, dual
enrollment) that
ensure students
engage with the
curriculum

Rarely evaluates,
selects,
and accesses
appropriate curriculum
materials (e.g. texts,
manipulatives),
resources (e.g.
technology, guest
speakers), and
services (e.g.
vision/hearing
screening, dual
enrollment) that
ensure students
engage with the
curriculum




" Sample competencies of teacher professional practic e

/Demonstrating deep

understanding of discipline
and content

« Using tools of inquiry that
encourage critical thinking

« Creating a safe learning
community that respects
individual differences

« Reinforcing positive behavior
and redirecting off-task behavior

« Communicating high

\expectations for all students/
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Measuring Effectiveness: Professional Practice

Measuring Effectiveness: Professional Responsibilit

ies ]

Measuring Effectiveness: Student Learning

Calculating the Final Effectiveness Rating
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..« The Professional Responsibilities rubric measures t he
teachers’ and administrators’ contributions to the
learning community

school and

Gucator Professional

students

 Collaborate

» Exercise professional

-

Responsibilities Components:

e Believe in and advocate for

« Create a culture of respect

judgment and development

~
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: Sample competencies of Professional Responsibilitie S
Rubric for teachers and administrators

mcting on the belief that all students can learn

» Advocating for students’ best interests

« Demonstrating respect for all members of the school
community

and activities

» Understanding and following all federal, state, district and
school policies and initiatives, including those governing
educator attendance

« Communicating with parents and families to share information
that will help them become partners in the child’s education

« Leading, supporting or participating in school-based initiatives

~
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Calculating the Final Effectiveness Rating



Measuring Student Learning

/ Student Learning Objectives \ / RI Growth Model \

Student learning objectives Used for educators in tested

measure student growth against grades (3-7) and subject areas

a set of academic standards (ELA and math)

aligned with school and district

goals. Used for educators with
students who have at least two

Measurement tools include years’ NECAP data available

district or regionally produced

assessments, or common The RI Growth Model assigns

assessments* designed by a rate of low, typical or high

schools or teacher teams. student learning growth to

teachers and administrators.
Student learning objectives will

be based on Rhode Island Rating is based on their
content standards or other students’ performance as
nationally recognized content compared to students

standardized. throughout the state with the
\ / \ same academic score history

* Or where appropriate, individual teacher-designed assessments




How does the Rhode Island Growth Model work?

/What makes the RI Growth\

Model different from other
methods of measuring
student learning?

 Measures progress instead
of proficiency

 Shows student data relative
to academic peers

 Growth is expressed as a
percentile, from 1 to 99,
with higher considered

better

\_ /




Student A’s growth from Grade 6 to Grade 7 isinth e 90t
percentile of his academic peers (SGP=90)

Proficient with Distinction
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Grade 5 Grade 6 Grade 7



Student B’s growth from Grade 6 to Grade 7 isinth e 25t
percentile of his academic peers (SGP=25)

\
Proficient with Distinction
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Substantially Below Proficient

Grade 5 Grade 6 Grade 7



Rhode Island students who took the 4 " Gr. NECAP in 2009
and the 5th Gr. NECAP in 2010



2010 data of all students who scored 455 in 2009
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Example: student who scored 455 in 2009 and 565in 2010
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This student outperformed 75% of his academic peers
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A student with different scores could also score at the
75" percentile
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How will individual student growth scores be used t o calculate
Growth Ratings for schools?

SGP

Ruth 5 Imagine that the students listed on the

Cindy 14 left are all the students in a school.
Note that they are sorted from lowest to

Ray 25 highest SGP.

Johr-1 40 The point at which 50% of students

Robin 51 have a higher SGP and 50% have a

Stephen 56 lower SGP is the median.

Emily 60

Diane 62

Michael 70

Kimberly 82

David 85

Chris 90

Elizabeth 96



What if a student has a bad day during NECAP testin  g?

-

« Student Growth Percentiles
for teachers and
administrators will be based
on two years of student
growth data to increase the
accuracy of the rating.

e A minimum number of
students will be required to
calculate a teacher's Growth
Percentile to increase the
reliability of the rating.
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Professional Practice scores and Professional Respo nsibility
scores will be combined using a matrix

RIDE . ...



Professional Practice and Professional Responsibili ty scores
will be entered in a matrix to determine a combined rating.

RIDE . ...



Where applicable, Growth Model scores will be combi  ned
with the student learning objectives score to reach a final
student learning rating

+) *+

$*) * 4

RIDE . ...



Educators’ final effectiveness rating will combine

each individual component

PPxPR Score

scores of

Student Learning Score

RIDE . .o

Final Effectiveness Rating




The final summative rating matrix will determine an
educator’s overall rating

RIDE . ..



How do we know the evaluations will be fair?

(Based on multiple \

measures

« Evaluators are
thoroughly trained

e Ongoing review of
evaluation system

* Opportunity to review
evaluation if necessary

« District guidelines and

\safeguards /
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“We feel confident that students across this state, whatever their
neighborhood, whatever their school, can achieve at high levels.”

- Deborah A. Gist, Commissioner of Secondary and Elementary Education



Join us in making our schools centers of excellence

Every member of the Rhode Island community can help make sure all of
our schools are dynamic centers of excellence. We encourage you to
share your ideas with us.



Thank you!

For more information and to download detailed docum ents, visit:

http://www.ride.ri.gov/educatorquality/EducatorEval uation

Questions? Comments? E-mail us at:
EdEval@ride.ri.gov
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